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“When people say,

I tried inclusion and it didn’t work,

ask,

What is the it?” 
~Paula Kluth, author, Don’t We Already Do Inclusion?” 100 Ideas for Improving Inclusive 
Schools.



Training and Technical Assistance Center at 
William & Mary 

• T/TAC Mission:

• The mission of Virginia's Training and Technical assistance Centers (T/TAC) is 

to improve educational opportunities and contribute to the success of 

children and youth with disabilities (birth - 22 years). The Centers provide 

quality training and technical assistance in response to local, regional, and 

state needs. T/TAC services increase the capacity of schools, school 

personnel, service providers, and families to meet the needs of children and 

youth.
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By the year 2040, the number of 

Americans with disabilities over the age of 

65 will have more than doubled what it 

was in the year 2000, comprising well over 

20% of the population.
~Cyndi Pitonyak, Educator, Autism Center for Excellence

Retrieved from https://vimeo.com/200213292 Center for Family Involvement

The Why

Awareness

https://vimeo.com/200213292
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Awareness Strategy 1: 
Take off the Blindfold

“Don’t We Already Do Inclusion?” 100 Ideas for Improving Inclusive Schools.
by Paula Kluth

• Use a social justice framework for disability awareness.

• Tour the school with students to look for accessibility issues.

• Have students review school programs and activities and rate 

how inclusive they are.

• Have students with disabilities volunteer to speak on a panel. 

• Study laws on disability rights.



Awareness Strategy 2: 
People First Language

from Creekside Elementary School in Suffolk, VA



“Inclusion is not about supporting the 

needs of some.  It is about recognizing 

the uniqueness in all.” 
~Paula Kluth, author, “Don’t We Already Do Inclusion?” 100 Ideas for Improving 

Inclusive Schools

The Why

Community



Community Strategy 1: 
Play Favorites

“Don’t We Already Do Inclusion?” 100 Ideas for Improving Inclusive Schools.
by Paula Kluth

• Grab a stack of index cards.

• Write a one student name per index card.

• Keep the cards stacked face-down on your desk.

• Flip over a new card each day.

• Provide extra attention to that student for the whole day.



“Inclusion isn't just about including a 

child with a disability; 

it is also about including a family.”
~Kenna M. Colley, Ph.D., Ed.D. Interim Provost and Vice President for 

Academic Affairs, Radford University

The Why

Community



Community Strategy 2: 
I’m Determined: Critical Decision Points

https://www.imdetermined.org/parents/critical-decision-points-for-families-of-

children-with-disabilities/

Figure 1: Critical Decision Points(n.d) Retrieved September 11, 2019, from https://www.imdetermined.org/parents/critical-

decision-points-for-families-of-children-with-disabilities/ Screenshot by author.

https://www.imdetermined.org/parents/critical-decision-points-for-families-of-children-with-disabilities/
https://www.imdetermined.org/parents/critical-decision-points-for-families-of-children-with-disabilities/


Community Strategy 3: 
I’m Determined: Parent Path to Success

https://www.imdetermined.org/parents/parent-path-to-success/

Figure 2: Parent Path to Success (n.d) Retrieved September 11, 2019, from 

https://www.imdetermined.org/parents/parent-path-to-success/. Screenshot by author.

https://www.imdetermined.org/parents/parent-path-to-success/
https://www.imdetermined.org/parents/parent-path-to-success/


Benefits for Students with Disabilities Benefits for Students without Disabilities

Increased reading achievement for students with 

mild disabilities when given specially designed 

instruction in an inclusive setting with additional 

targeted pull-out services compared to results 

from instruction in a resource room alone 

(Marston, 1996).

Less student reliance on adults and greater 

utilization of peer supports (Helmstetter, Curry, 

Brennan, & Sampson-Saul, 1998).

More direct instruction, improved attendance 

and behavior, and increased student 

independence after high school (Wagner, 

Newman, Cameto, & Levine, 2006).

More growth on yearly state tests in reading and 

math in comparison to other noninclusive schools 

(Choi et al., 2017).

No significant difference in academic 

performance or report card behavior ratings 

when compared to students without disabilities in 

noninclusive general education classes (Sharpe, 

York, & Knight, 1994).

Opportunities for peer tutoring and support, and 

increased student participation and spelling 

performance (Carter, Cushing, Clark, & Kennedy, 

2005; Dawson et al., 1999).

The Why

Effectiveness

Adapted from: Littleton, S. (2017, September/October). Inclusion: What, why, and how? T/TAC Link Lines. Retrieved 

from http://ttacwm.blogs.wm.edu/inclusion-what-why-and-how/

http://ttacwm.blogs.wm.edu/inclusion-what-why-and-how/


Benefits for Students with Disabilities Benefits for Students without Disabilities

Increased academic progress and adaptive 

behavior for students with significant disabilities 

compared to self-contained settings (Fisher & 

Meyer, 2002: Sermier Dessemontet, Bless & Morin, 

2012).

More socialization and better communication 

skills for students with significant disabilities 

(Carter, Cushing, Clark & Kennedy, 2005; Hunt, 

Alwell, Farron-Davis & Goetz, 1996).

No negative impact on instructional time, student 

outcomes, or student engagement when 

educated with students with significant disabilities 

(Hollowood, Sailsbury, Rainforth, & Palombaro, 

1995, McGregor & Vogelsberg, 1998, Staub & 

Peck, 1995).

Increased acceptance and support of peers who 

use communication devices.

Increased ability to build positive relationships 

with diverse peers (Hughes, Bernstein, Kaplan, 

Reilly, Brigham, Cosgriff & Boyken, 2013).

The Why

Effectiveness

Adapted from: Littleton, S. (2017, September/October). Inclusion: What, why, and how? T/TAC Link Lines. Retrieved 
from http://ttacwm.blogs.wm.edu/inclusion-what-why-and-how/

http://ttacwm.blogs.wm.edu/inclusion-what-why-and-how/


Effectiveness Strategy 1: 
Share Research:

“Don’t We Already Do Inclusion?” 100 Ideas for Improving Inclusive Schools.
by Paula Kluth

• The National Center on Inclusive Education at the University of New 

Hampshire’s Institute on Disability 

www.iod.unh.edu/PriorityAreas/inclusive-education/ncie-

resources/research-publications.aspx

• The National Dissemination Center for Children with Disabilities 

(NICHCY): www.nichcy.org/schoolage/placement/inclusion

• TASH: www.tash.org/advocacy-issues/inclusive-education/.

http://www.iod.unh.edu/PriorityAreas/inclusive-education/ncie-resources/research-publications.aspx
http://www.nichcy.org/schoolage/placement/inclusion
http://www.tash.org/advocacy-issues/inclusive-education/
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• High Leverage Practices (HLPs) are a set of practices 

determined by CEC and CEEDAR for special educators. 

• Research-based

• Necessary for educators to use as a foundation for learning to 

meet the needs of students with disabilities

• Should be used in addition to evidence-based practices 

(McLesky et. al, 2017)

The What 

High 
Leverage 
Practices



Collaboration Assessment Social/Emotional/Behavioral

HLP 1: Collaborate with professionals to 
increase student success

HLP 4: Use multiple sources of information to 
develop a comprehensive understanding of a 
student’s strengths and needs.

HLP 7: Establish a consistent, organized, 
and respectful learning environment.

HLP 2: Organize and facilitate effective 
meetings with professionals and families

HLP 5: Interpret and communicate assessment 
information with stakeholders to collaboratively 
design and implement educational programs.

HLP 8: Provide positive and constructive
feedback to guide students’ learning 
and behavior.

HLP 3: Collaborate with families to 
support student learning and secure 
needed services.

HLP 6: After special education teachers develop
instructional goals, they make ongoing 
adjustments to students’ instructional programs.

HLP 9: Teach social behaviors.

(McLesky et. al, 2017) HLP 10: Conduct functional behavioral 

assessments to develop individual 
student behavior support plans. 

Instruction

HLP 11: Identify and prioritize long-and
short-term learning goals.

HLP 15: Provide scaffolded supports. HLP 19: Use assistive and instructional 
technologies.

HLP 12: Systematically design instruction 
toward a specific learning goal.

HLP 16: Use explicit instruction. HLP 20: Provide intensive instruction.

HLP 13: Adapt curriculum tasks and 
materials for specific learning goals.

HLP 17: Use flexible grouping. HLP 21: Teach students to maintain and 
generalize new learning across time and 
settings. 

HLP 14: Teach cognitive and 
metacognitive strategies to support 
learning and independence.

HLP 18: Use strategies to promote active student 
engagement.

HLP 22: Provide positive and constructive 
feedback to guide students’ learning 
and behavior.



The What 

High 
Leverage 
Practices

(McLesky et. al, 2017)



High Leverage Practices Strategy 1: 
Professional Learning Opportunities

https://highleveragepractices.org/

Figure 3: High Leverage Practices in Special Education (n.d) Retrieved September 11, 2019, from 

https://highleveragepractices.org. Screenshot by author.

https://highleveragepractices.org/
https://highleveragepractices.org/


The What

Intensive 
Intervention

Figure 4: The Taxonomy of Intervention Intensity (n.d. Retrieved September 11, 2019 from 
https://wyominginstructionalnetwork.com/wp-content/uploads/2018/09/Taxonomy-Overview-Handout508.pdf
Screenshot by author.

https://wyominginstructionalnetwork.com/wp-content/uploads/2018/09/Taxonomy-Overview-Handout508.pdf


Intensive Intervention Strategy 1: 
What Works Clearinghouse 

https://ies.ed.gov/ncee/wwc/FWW/Results?filters=,Children-Youth-with-Disabilities

Figure 5: What Works Clearinghouse (n.d) Retrieved September 11, 2019, from 

https://ies.ed.gov/ncee/wwc/FWW/Results?filters=,Children-Youth-with-Disabilities. Screenshot by author.

https://ies.ed.gov/ncee/wwc/FWW/Results?filters=,Children-Youth-with-Disabilities
https://ies.ed.gov/ncee/wwc/FWW/Results?filters=,Children-Youth-with-Disabilities


• It is essential for all teachers to make educational decisions based on data 

collection.

• Ongoing assessment is needed in order to scaffold instruction and provide 

prescriptive methods to meet individualized student needs. 

• Types of data collection:

• Diagnostic assessment

• Summative assessment

• Formative assessment

• IEP goal data collection

The What

Data 
Collection



Data Collection Strategy 1: 
Formative Assessment

• Thumbs up, middle, or down

• Fingers up

• Red and green card

• Exit Ticket

• White boards



Data Collection Strategy 2: 
IEP Planning/Recording 

http://ttacwm.blogs.wm.edu/inclusion-what-why-and-how/

http://ttacwm.blogs.wm.edu/inclusion-what-why-and-how/
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The How

Specially 
Designed 
Instruction



Specially Designed Instruction Strategy 1:
Self-Directed IEP Process

from Tom Nearny, Center for Self-Determination

• Survey your IEP team with the following questions:

• Self Direction: What do we hope to see the student doing independently by this time next year?

• Relationships:  What do we hope to see the student doing with other kids his own age by this time 

next year? 

• Citizenship: What do we want to see the student doing as part of a group by this time next year?

(Pitonyak, 2017)

• Compile results on chart paper

• Meet as a team to discuss areas of importance

• Create a collaborative IEP draft together

• Finalize the IEP once the team meets consensus



Specially Designed Instruction Strategy 2: 
Developing Measurable IEP Goals

https://iris.peabody.vanderbilt.edu/module/iep01/cresource/q3/p07/#content

Developing High Quality IEP Goals

S Specific- detailed and individualized to student’s area of 

need. Includes condition, skill, measurement for success, 

and timeframe.

M Measurable- able to be easily observed for a progress 

check.

A Actively Phrased-phrased in a way that promotes student 

independence.

R Realistic- relevant to student and likely to be obtained 

within the duration of the IEP.

T Time Limited- includes a timeframe for which the goal is 

expected to be accomplished. 

(IRIS Center, 2017)

https://iris.peabody.vanderbilt.edu/module/iep01/cresource/q3/p07/#content


• Master scheduling should begin with considering the needs of the students with 

disabilities.

• Then the schedule is built around these considerations.

• It’s important for IEPs to be current and accurate and reflect the strengths and needs of 

the student. 

• The master schedule should allow for common planning among collaborative teachers. 

(FIN, n.d.; Friend et al., 2014; Murawski, 2008)

The How

Master 
Scheduling



Master Scheduling Strategy 1: 
Master Scheduling to Support Inclusion

http://ttacwm.blogs.wm.edu/laying-the-foundation-considerations-for-scheduling-students-with-disabilities/

• 1. In both elementary and secondary schools, students with disabilities should be the first students 

assigned to classes in the master schedule (FIN, n.d.; Friend et al., 2014; Murawski, 2008).

• 2. No more that 40% of students with disabilities should populate a general education classroom 

(Friend et al., 2014). 

• 3. All students with disabilities do not require placement in co-taught classrooms (Friend et al., 2014). 

• 4. Do not overload students with unnecessary supports (Friend et al., 2014).



The How

Co-
Teaching

(Friend, 2007)



Co-Teaching Strategy 1: 
Real Co-Teachers of Virginia

https://ttaconline.org/Resource/JWHaEa5BS77x6Mg1XzNDsA/Resource-real-co-teachers-of-virginia-eworkshop-vdoe-excellence-in-
co-teaching-initiative

Figure 1: Real Co-Teachers of Virginia eWorkshop (VDOE Excellence in Co-Teaching Initiative) (n.d) Retrieved 

September 11, 2019, from https://ttaconline.org/Resource/JWHaEa5BS77x6Mg1XzNDsA/Resource-real-co-

teachers-of-virginia-eworkshop-vdoe-excellence-in-co-teaching-initiative Screenshot by author.

https://ttaconline.org/Resource/JWHaEa5BS77x6Mg1XzNDsA/Resource-real-co-teachers-of-virginia-eworkshop-vdoe-excellence-in-co-teaching-initiative
https://ttaconline.org/Resource/JWHaEa5BS77x6Mg1XzNDsA/Resource-real-co-teachers-of-virginia-eworkshop-vdoe-excellence-in-co-teaching-initiative


Co-Teaching Strategy 2: 
Inclusive Practices Partnership Project

http://www.doe.virginia.gov/special_ed/iep_instruct_svcs/inclusive/index.shtml

Figure 6: Rinclusive Practices for K-12 Students (n.d) Retrieved September 11, 2019, 

http://www.doe.virginia.gov/special_ed/iep_instruct_svcs/inclusive/index.shtml from Screenshot by author.

http://www.doe.virginia.gov/special_ed/iep_instruct_svcs/inclusive/index.shtml
http://www.doe.virginia.gov/special_ed/iep_instruct_svcs/inclusive/index.shtml


References: 

Florida Inclusion Network. (n.d.). CUEcard for inclusive scheduling. Retrieved 

from http://www.floridainclusionnetwork.com/cue-cards/

Florida Inclusion Network (n.d.). Flexible scheduling for in-class supports: A blueprint for change. Retrieved 

from http://www.palmbeachschools.org/ese/documents/FlexibleSchedulingforInclusivePractices.pdf

Friend, M (2007). The co-teaching connection. Retrieved from http://www.marilynfriend.com/approaches.htm.

Friend, M., Hamby, L., & McAdams, D. (2014, April). Scheduling for co-teaching and other inclusive practices. Paper presented at 

the Meeting of the Council for Exceptional Children, Philadelphia, PA.

Fuchs, D, Fuchs, L.S., & Malone, A.S. (2017). The taxonomy of intervention intensity. Teaching Exceptional Children, 50(1), 35-43. doi: 

101177/0040059917703962

Gould, E. (2016). Laying the Foundation: considerations for scheduling students with disabilities. T/TAC Link Lines. Retrieved From 

http://ttacwm.blogs.wm.edu/laying-the-foundation-considerations-for-scheduling-students-with-disabilities/. 

High Leverage Practices in Special Education. (n.d.) Retrieved from https://highleveragepractices.org/. 

I’m Determined (n.d) Parent path to success. Retrieved from https://www.imdetermined.org/parents/parent-path-to-success/.

I’m Determined (n.d) Critical decision points for families of children with disabilities. Retrieved from 

http://app.imdetermined.org/familyengagement/1/1

http://www.floridainclusionnetwork.com/cue-cards/
http://www.palmbeachschools.org/ese/documents/FlexibleSchedulingforInclusivePractices.pdf
http://www.marilynfriend.com/approaches.htm
http://ttacwm.blogs.wm.edu/laying-the-foundation-considerations-for-scheduling-students-with-disabilities/
https://highleveragepractices.org/
https://www.imdetermined.org/parents/parent-path-to-success/
http://app.imdetermined.org/familyengagement/1/1


References: 

IRIS Center (2019). Developing high-quality IEPs [Web module]. Retrieved from 

https://iris.peabody.vanderbilt.edu/module/iep01/cresource/q3/p07/#content Vanderbilt University. 

Kluth, P. (2013). “Don’t we already do inclusion?” 100 ideas for improving inclusive schools. Cambridge, WI: Cambridge Book Review Press.

Littleton, S. (2017, September/October). Inclusion: What, why, and how? T/TAC Link Lines. Retrieved 

from http://ttacwm.blogs.wm.edu/inclusion-what-why-and-how/

McLeskey, J., Barringer, M-D., Billingsley, B., Brownell, M., Jackson, D., Kennedy, M., Lewis, T., Maheady, L., Rodriguez, J., Scheeler, M. C., 

Winn, J., & Ziegler, D. (2017, January). High-leverage practices in special education. Arlington, VA: Council for Exceptional 

Children & CEEDAR Center.

Murawski, W. (2008). Five keys to co-teaching in inclusive classrooms. School Administrator, 65(8), 29-29.

Pitonyak, C. (2017, January 19). How to Move a County To Inclusion [Webcast]. Retrieved from https://vimeo.com/200213292 Center for 

Family Involvement.

Pitonyak, C. (2017, June 13).  Inclusion: How to Make it Meaningful [Webcast]. Retrieved from 

https://vcuautismcenter.org/te/webcasts/details.cfm?webcastID=397 VCU Autism Center for Excellence.

Robert Wood Johnson Foundation (2017). Visualizing health equity: one size does not fit all infographic [Digital image] Retrieved 

from https://www.rwjf.org/en/library/infographics/visualizing-health-equity.html#/embed.

https://iris.peabody.vanderbilt.edu/module/iep01/cresource/q3/p07/#content
http://ttacwm.blogs.wm.edu/inclusion-what-why-and-how/
https://vimeo.com/200213292
https://vcuautismcenter.org/te/webcasts/details.cfm?webcastID=397
https://www.rwjf.org/en/library/infographics/visualizing-health-equity.html#/embed


References: 

Real Co-Teachers of Virginia eWorkshop: VDOE Excellence in Co-Teaching Initiative [Webshop]. Retrieved from 

https://ttaconline.org/Resource/JWHaEa5BS77x6Mg1XzNDsA/Resource-real-co-teachers-of-virginia-eworkshop-vdoe-

excellence-in-co-teaching-initiative T/TAC Online.

Virginia Department of Education (n.d.) Inclusive practices. Retrieved from 

http://www.doe.virginia.gov/special_ed/iep_instruct_svcs/inclusive/index.shtml. 

What Works Clearinghouse. (n.d.) Retrieved from https://ies.ed.gov/ncee/wwc/FWW/Results?filters=,Children-Youth-with-Disabilities

https://ttaconline.org/Resource/JWHaEa5BS77x6Mg1XzNDsA/Resource-real-co-teachers-of-virginia-eworkshop-vdoe-
https://ttaconline.org/Resource/JWHaEa5BS77x6Mg1XzNDsA/Resource-real-co-teachers-of-virginia-eworkshop-vdoe-excellence-in-co-teaching-initiative
http://www.doe.virginia.gov/special_ed/iep_instruct_svcs/inclusive/index.shtml
https://ies.ed.gov/ncee/wwc/FWW/Results?filters=,Children-Youth-with-Disabilities


Contact Information and Additional Resources

Shelley Littleton 

(757) 221-1814

sblittleton@wm.edu

T/TAC William & Mary Website: 

https://education.wm.edu/centers/ttac/

T/TAC William & Mary Newsletter:

http://ttacwm.blogs.wm.edu/
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